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I. The Mission of the Gladys L. Benerd School of Education

The mission of the Gladys L. Benerd School of Education is to prepare thoughtful, reflective, caring and collaborative professionals for service to diverse populations. The School of Education directs its efforts toward researching the present and future needs of schools and the community, fostering intellectual and ethical growth, and developing compassion and collegiality through personalized learning experiences. Undergraduate, graduate and professional preparation programs are developed in accordance with state and national accreditation standards and guidelines to ensure that students who complete these programs will represent the best professional practice in their positions of future leadership in schools and the community. The conceptual framework undergirding the School of Education’s programs is:
BSE candidates and graduates are reflective practitioners…
	The cornerstone of the Benerd School of Education’s conceptual framework is the metaphor of the reflective practitioner. Reflective practice involves reflecting on and taking responsibility for one’s actions through continuous planning and re-planning of professional practice. Embedded throughout the School’s programs and courses are the concept, practice and metaphor of a reflective practitioner. 


…who are committed to six core values…

	· Scholarship

· Integrity and Ethical Conduct

· Diversity
	· Social and Community Responsibility

· Collegiality

· Teaching and Learning


...and who understand and practice 14 learner-centered principles of effective teaching and learning.

	Cognitive and Metacognitive Factors

· Nature of the Learning Process

· Goals of the Learning Process

· Construction of Knowledge

· Strategic Thinking

· Thinking about Thinking

· Context of Learning

Developmental and Social Factors

· Developmental Influences on Learning

· Social Influences on Learning
	Motivational and Affective Factors

· Motivational and Emotional Influences on Learning

· Intrinsic Motivation to Learn

· Effects of Motivation on Effort

Individual Differences

· Individual Differences in Learning

· Learning and Diversity

· Standards and Assessment


The faculty in the Gladys L. Benerd School of Education has long been committed to preparing “reflective practitioners.” They formally adopted the six “core values” in 2001 and the fourteen “learner-centered principles” in 2002. The learner-centered principles were developed by the American Psychological Association in the late 1990s, and they apply to all learners from children to teachers, administrators, parents and community members involved in educational activities. A full description of the six “core values” and the fourteen “learner-centered principles” can be found on the School’s website at http://www.pacific.edu/education. Taken together, the reflective practitioner model, the six core values, and the fourteen learner-centered principles define the conceptual framework undergirding School of Education programs.
II. University Course Catalog Description

Study of sociology of education and the classroom.
III. Course Overview 
This course considers the role of social institutions on the process of educating. Although many sociological theories exist, the course material focuses on social capital theory with an emphasis on analyzing networks related to the educational experiences of students. This theoretical lens will be used to analyze specific educational issues. This course considers education from a preschool through graduate school perspective. Readings draw from different levels of education and students are encouraged to think of their careers within a continuum of education.
IV. Course Objectives/Learning Outcomes
The overarching goal of the course is to understand the interconnected influence of multiple social networks on the educational experiences of students. By the end of this course students will be able to use a social capital framework to critically analyze the process of schooling and make connections to both policy and practice. At a minimum, upon successful completion of this learning opportunity students will:
· make distinct, clear connections between a social capital framework presented in class and the diverse student populations present in the educational system. These connections will be measured through formal/informal writing/presenting in/outside of class.
· develop and actively engage in academic/graduate level writing and critical thinking skills. These skills will be measured through writing activities in/outside of class as well as formal assignments.
· broaden their own social awareness by interacting with the content presented in class as well as issues relevant to education presented by the media. These connections will be measured through formal writing as well as discussions within class.
V. Course Prerequisites

Students are expected to have a basic understanding of the educational process in the United States.
VI. Course Credits

3 credits – graduate level
VII. Required Texts and Learning Materials
Required Book:

    Stanton-Salazar, R. D. (2001). Manufacturing hope and despair: The school and kin support networks of U.S.-Mexican youth. New York, NY: Teachers College Press.
Required Articles and Book Chapters:

Bourdieu, P. (1996). On the family as a realized category. Theory, Culture & Society, 13(3), 19-26.

Coleman, J. S. (1987). Families and schools. Educational Researcher, 16(6), 32-38.

Coleman, J. S. (1988). Social capital in the creation of human capital. The American Journal of Sociology, 94, S95-S120.
Coleman, J. S. (1993). The rational reconstruction of society: 1992 Presidential Address. American Sociological Review, 58(1), 1-15.

Granovetter, M. (1983). The strength of weak ties: A network theory revisited. Sociological Theory, 1, 201-233.

Hallett, R. E., & Venegas, K. M. (in press). Is increased capacity enough?: Advanced Placement courses, quality, and success in low-income urban schools. Journal for the Education of the Gifted, 34(3).

Lareau, A. (2002). Invisible inequality: Social class and childrearing in black families and white families. American Sociological Review, 67(5), 747-776.

MacLeod, J. (1991). Bridging street and school. The Journal of Negro Education, 60(3), 260-275.

Morris, J. E. (2004). Can anything good come from Nazareth?: Race, class, and African-American schooling and community in the urban South and Midwest. American Educational Research Journal, 41(1), 69-112.

Nash, R. (1990). Bourdieu on education and social and cultural reproduction. British Journal of Sociology of Education, 11(4), 431-447.

Portes, A. (1988). Social capital: Its origins and applications in modern sociology. Annual Review of Sociology, 24, 1-24.

Portes, A. (2000). The two meanings of social capital. Sociological Forum, 15(1), 1-12.

Portes, A. (2006). Institutions and development: A conceptual reanalysis. Population and Development Review, 32(2), 233-262.

Stanton-Salazar, R. D., & Spina, S. U. (2000). The network orientations of highly resilient urban minority youth: A network-analytic account of minority socialization and its educational implications. The Urban Review, 32(3), 227-261.

Tierney, W. G., & Hallett, R. E. (forthcoming). Social capital and homeless youth: Influence of residential instability on college access. Metropolitan Universities Journal.

**Additional materials will be distributed in class.
VIII. Assignments and Grades
Presentations and Participation






       10% of final grade
Students will guide discussion of the weekly readings. Students should be prepared to answer questions about the readings and present course material. 
Midcourse Paper







       30% of final grade
A 7-9 page paper (not including title page, references, charts, etc.) using a sociological framework to analyze a specific topic. The paper should have a minimum of 3 references from outside the class that relate to the specific topic of interest. Students should provide an introduction, overview of the topic, discussion of the theoretical framework, and raise 2-3 related research questions that emerge from the previous sections. The final section should discuss why these questions are important.
Final Paper








       60% of final grade
A 12-15 page (not including title page, references, charts, etc.) using a sociological framework to analyze a specific topic. The paper should have a minimum of 6 references from outside the class that relate to the specific topic of interest. Students should provide an introduction, overview of the topic, discussion of the theoretical framework, and raise 2-3 related research questions that emerge from the previous sections. The final paper must incorporate feedback provided on the Midcourse Paper. The final section should discuss why these questions are important.
Notice to Students of a University Policy Adopted in May 2003:  Copies of student work may be retained to assess how the learning objectives of this course are being met.  

Students are expected to observe the highest standards of scholarship in preparing assignments for class. Assignments with excessive errors in spelling, grammar or organization may not be accepted or, at the discretion of the instructor, may be returned to the student for revision and resubmitted for reduced credit. In order to provide timely feedback, written assignments must be submitted on Sakai. All assignments must be submitted using APA formatting. Late assignments will receive a lower grade.

Grade


Point Value

Descriptor
   A



  100 – 94

Superior Performance

   A-


    93 – 92



   B+


    91 – 90

Exceeds Expectations

   B



    89 – 84

   B-


    83 – 82

   C+


    81 – 80

Meets Expectations

   C



    79 – 74




   C-


    73 – 72

Unsatisfactory

   D+


    71 – 70




   D



    69 – 64

   F



    63 – 0

Incomplete or Below Average Performance

IX. Grade Dissemination

Sakai will be the primary method of disseminating comments on assignments and receiving feedback on work. The instructor will use the Grade Book function of Sakai to inform students of their grade. Students are strongly encouraged to utilize the feedback provided by the instructor to improve writing presentation and critical thinking. 

X. Sakai 

Unless otherwise specified, all assignments should be turned in using Sakai: http://pacific.rsmart.com
XI. Course Policies: Grades

Late Work Policy: Students are expected to complete work within the time frame outlined in this syllabus. Assignments turned in late will receive a lower grade; each day late the assignment will be penalized ½ a letter grade (e.g. A=A-; A-=B+; etc.)
Extra Credit Policy: Extra credit will not be offered.
Grades of "Incomplete": The current university policy concerning incomplete grades will be followed in this course. Incomplete grades are given only in situations where unexpected emergencies prevent a student from completing the course and the remaining work can be completed the next semester. Your instructor is the final authority on whether you qualify for an incomplete. Incomplete work must be finished by the end of the subsequent semester or the “I” will automatically be recorded as an “F” on your transcript.

Group Work Policy: This course requires two assignments where students will need to work together. 
In Class Presentations and Workshops – everyone in the group must participate. These presentations will factor into the course participation grade. The entire group will received the same grade on the presentation.
XII. Course Policies: Technology and Media
Email: Students are encouraged to email the instructor if questions arise. The instructor will respond to emails within 48 hours. 
Laptop Usage: Students may use laptops during class periods to record notes or work on group projects (when appropriate). However, students should not use laptops during class time to check email, work on other assignments, or any other activity that does not directly relate to the class discussion. If this policy is abused, the student may lose the privilege of using a laptop and his or her participation grade may be lowered.

XIII. Course Policies: Student Expectations

Disability Access and Non-Discrimination Statement: provides readily available information for students with disabilities, and how to get accommodations for the course. The University of the Pacific is committed to the goal of providing qualified students an equal opportunity to attain college education regardless of disability. To reach that goal, Pacific will make efforts towards meeting reasonable requests for services and accommodations to students with disabilities. To that end, please notify me about any special needs you may require during the first weeks of the semester. Students requesting accommodations due to a disability should provide me with an accommodations request letter from the Office of Services for Students with Disabilities, Bannister Hall, Room 101, (209) 946-2879, email: ssd@uop.edu, website: http://www.uop.edu/education/ssd 

Accommodations for students with disabilities: In compliance with the University policy and equal access laws, I am available to discuss appropriate academic accommodations that may be required for student with disabilities. Requests for academic accommodations are to be made during the first three weeks of the semester, except for unusual circumstances, so arrangements can be made. Students are encouraged to register with Student Disability Services to verify their eligibility for appropriate accommodations. 
Students with Learning Disabilities: If you are registered with the Educational Resource Center as having a learning disability, you may decide to take advantage of accommodations the University can provide. To preserve student confidentiality, please discuss such accommodations with the instructor. The Policy Manual can be found at: 
http://web.pacific.edu/Documents/school-education/acrobat/PolicyManualforStudentswithDisabilities.pdf
“The University of the Pacific is committed to providing access for qualified students, faculty, staff, and visitors to University programs. This non-discrimination policy applies to all qualified applicants or students who seek to or do participate in employment, in access to facilities, student programs, activities and services.” The Educational Resource Center offers a variety of services for Pacific students with disabilities. These services may include, but are not limited to, extended time for completing exams, alternative testing procedures, note takers, and transportation to and from classes.
Attendance Policy: Students are expected to attend every class period and arrive on time. Students should contact the instructor in the event that he or she must miss class. Missing class will negatively impact the student’s class participation grade. Missing two or more classes may result in an “incomplete” and a reduction in the final grade. In the event of an incomplete, the student would be expected to complete supplemental work to make up for missed class time.

Professionalism Policy: Per university policy and classroom etiquette; mobile phones, iPods, and other electronic devices must be silenced during all classroom and lab lectures. Those not heeding this rule will be asked to leave the classroom/lab immediately so as to not disrupt the learning environment. Please arrive on time for all class meetings. Habitually arriving late to class will result in a reduction in the participation grade.
Academic Conduct Policy: Established in 1958, the Honor Code is intended to maintain and preserve the high standards of personal character and integrity vital in academic pursuits. The success of the Honor Code is made possible only with the acceptance and cooperation of every student. Each student is expected to maintain the principles of the Code. A violation of the Honor Code may occur in one of the following areas: 
· Giving or receiving information from another student during an examination; 

· Using unauthorized sources for answers during an examination; 

· Illegally obtained test questions before the test; 

· Any and all forms of plagiarism; and,
· The destruction and/or confiscation of school and/or personal property. 

A violation is reported either to the professor involved, who will report it to the Dean of Students, or to the Dean of Students. Circumstances warranting, alleged violations are referred by the Dean of Students to the Joint University Judiciary for appropriate action. If you are uncertain about plagiarism, please contact your instructor or review Tiger Lore, Section 1.1-1.3. 
 
University Writing Center: The University Writing Center is a free resource for student, where a trained writing consultant will work individually with you on anything you are writing (in or out of class), at any point in the writing process from brainstorming to editing.

XIV. Schedule**
	Date
	Finish This Work Before Class


	Topics to be Discussed in Class

	 5/18
	No assigned readings
	  Introduction to Course
  

	 5/20
	  Readings:

  1) Social capital, Portes (1998)
  2) Bourdieu on education, Nash (1990)
  3) Bridging street and school, MacLeod

  Due (Sakai): Paragraph on the topic of interest
	  Origins of Sociology

	 5/25
	  Readings:

  1) Social capital in the creation of human  

       capital, Coleman (1988)
  2) The rational reconstruction of society, 

       Coleman (1993)
  3) Social capital and homeless youth, Tierney & 
       Hallett (2010)


  Bring outline and bibliography to class
	  Different Forms of Capital

	 5/27
	  Readings:

  1) Families and schools, Coleman (1987)
  2) On the family as realized, Bourdieu (1996)
  3) Invisible inequality, Lareau (2002)



	  Social Capital and Families

	 6/1
	  Readings:

  1) Two meanings of social capital, Portes (2000)
  2) Institutions and development, Portes (2006)
  3) Can anything good come from Nazareth?, 

       Morris (2004)

  Bring copies of Midcourse Paper
	  Beyond Deficit Paradigms

	 6/3
	  Readings:

  1) Hope and despair, Stanton-Salazar (1 & 2)

  2) Hope and despair, Stanton-Salazar (3 or 4)
  3) Bring in two readings
  Due (Sakai by 4:00pm): Midcourse Paper
	  Social Capital and Schools

	 6/8
	  Readings:

  1) Hope and despair, Stanton-Salazar (8 & 9 or 

      10 & 11)

  2) Hope and despair, Stanton-Salazar (Appendix A)
	  Funds of Knowledge
 ** location change

	 6/10
	  Readings:

  1) Network orientations of highly resilient 

      minority youth, Stanton-Salazar & Spina 

  2) Is increased capacity enough?, Hallett & 
      Venegas, forthcoming
  3) Strength of weak ties, Granovetter 1983



	  Resiliency & Weak Ties

	 6/15
	  Readings will be assigned in class
  Bring copies of final papers to class
	  Present and Workshop Final Papers  

	 6/17
	  Final papers due by midnight on June 20th

	Class will not meet


 **Note: The schedule is subject to revision**
XV. Master Student Addendum

Presentations and Participation






       10% of final grade
Students will guide discussion of the weekly readings. Students should be prepared to answer questions about the readings and present course material. 
Midcourse Paper







       30% of final grade
A 5-7 page paper (not including title page, references, charts, etc.) using a sociological framework to analyze a specific topic. The paper should have a minimum of 3 references from outside the class that relate to the specific topic of interest. Students should provide an introduction, overview of the topic, discussion of the theoretical framework, and raise 2-3 related research questions that emerge from the previous sections. The final section should discuss why these questions are important.
Final Paper








       60% of final grade
An 8-10 page (not including title page, references, charts, etc.) using a sociological framework to analyze a specific topic. The paper should have a minimum of 5 references from outside the class that relate to the specific topic of interest. Students should provide an introduction, overview of the topic, discussion of the theoretical framework, and raise 2-3 related research questions that emerge from the previous sections. The final paper must incorporate feedback provided on the Midcourse Paper. The final section should discuss why these questions are important.







