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I. The Mission of the Gladys L. Benerd School of Education

The mission of the Gladys L. Benerd School of Education is to prepare thoughtful, reflective, caring and collaborative professionals for service to diverse populations. The School of Education directs its efforts toward researching the present and future needs of schools and the community, fostering intellectual and ethical growth, and developing compassion and collegiality through personalized learning experiences. Undergraduate, graduate and professional preparation programs are developed in accordance with state and national accreditation standards and guidelines to ensure that students who complete these programs will represent the best professional practice in their positions of future leadership in schools and the community. The conceptual framework undergirding the School of Education’s programs is:

BSE candidates and graduates are reflective practitioners…
	The cornerstone of the Benerd School of Education’s conceptual framework is the metaphor of the reflective practitioner. Reflective practice involves reflecting on and taking responsibility for one’s actions through continuous planning and re-planning of professional practice. Embedded throughout the School’s programs and courses are the concept, practice and metaphor of a reflective practitioner. 


…who are committed to six core values…

	· Scholarship

· Integrity and Ethical Conduct

· Diversity
	· Social and Community Responsibility

· Collegiality

· Teaching and Learning


...and who understand and practice 14 learner-centered principles of effective teaching and learning.

	Cognitive and Metacognitive Factors

· Nature of the Learning Process

· Goals of the Learning Process

· Construction of Knowledge

· Strategic Thinking

· Thinking about Thinking

· Context of Learning

Developmental and Social Factors

· Developmental Influences on Learning

· Social Influences on Learning
	Motivational and Affective Factors

· Motivational and Emotional Influences on Learning

· Intrinsic Motivation to Learn

· Effects of Motivation on Effort

Individual Differences

· Individual Differences in Learning

· Learning and Diversity

· Standards and Assessment


The faculty in the Gladys L. Benerd School of Education has long been committed to preparing “reflective practitioners.” They formally adopted the six “core values” in 2001 and the fourteen “learner-centered principles” in 2002. The learner-centered principles were developed by the American Psychological Association in the late 1990s, and they apply to all learners from children to teachers, administrators, parents and community members involved in educational activities. A full description of the six “core values” and the fourteen “learner-centered principles” can be found on the School’s website at http://www.pacific.edu/education. Taken together, the reflective practitioner model, the six core values, and the fourteen learner-centered principles define the conceptual framework undergirding School of Education programs.
II. University Course Catalog Description

Techniques for working with culturally diverse student, community and faculty populations.
III. Course Overview 

The course focuses theoretical approaches to understanding diverse populations. 
IV. Course Objectives/Learning Outcomes

The course has three main objectives:
· Developing an understanding of different theoretical lenses that can be utilized to understand diverse populations in the field of education.

· Utilizing one theoretical lens to analyze an issue related to cultural diversity and developing questions for future study.
· Engaging in critical reflection on issues related to cultural diversity.
V. Course Prerequisites

Students should be admitted to the doctoral program.
VI. Course Credits

3 credits – graduate level
VII. Required Texts and Learning Materials

Sakai Readings:

Bettie, J. (2000). Women without class: Chicas, cholas, trash and the presence/absence of class identity. Signs, 26(1), 1-35.

Cassidy, W., & Jackson, M. (2005). The need for equality in education: An intersectionality examination of labeling and zero tolerance practices. McGill Journal of Education, 40(3), 435-456.

Choo, H. Y., & Ferree, M. M. (2010). Practicing intersectionality in sociological research: A critical analysis of inclusions, interactions, and institutions in the study of inequalities. Sociological Theory, 28(2), 129-149.

Crenshaw, K. (1991). Mapping the margins: Intersectionality, identity politics, and violence against women of color. Stanford Law Review, 43(6), 1241-1299.

Davis, K. (2008). Intersectionality as buzzword: A sociology of science perspective on what makes a feminist theory successful. Feminist Theory, 9, 67-85.

Fitzgerald, J. (1987). Research on revision in writing. Review of Educational Research, 57(4), 481-506.

Gayles, J. (2005). Playing the game and paying the price: Academic resilience among three high-achieving African American males. Anthropology and Education Quarterly, 36(3), 250-264.
Hallett, R. E. (forthcoming). Living doubled-up: Diverse environments and educational outcomes. Education & Urban Society.
Hallett, R. E. (2011). Blocking intersections: Constrained identity development of undocumented college students. Paper presented at the annual meeting of the American Education Research Association, New Orleans, LA.

Hancock, A. M. (2007). When multiplication doesn’t equal quick addition: Examining intersectionality as a research paradigm. Perspectives on Politics, 5(1), 63-79.

Howard, S., Dryden, J., & Johnson, B. (1999). Childhood resilience: Review and critique of literature. Oxford Review of Education, 25(3), 307-323.

Hulko, W. (2009). The time- and context-contingent nature of intersectionality and interlocking oppressions. Journal of Women and Social Work, 24(1), 44-55.

Johnson, J. L., & Wiechelt, S. A. (2004). Introduction to the special issue on resilience. Substance Use & Misuse, 39(5), 657-670.

Luthar, S. S., & Cicchetti, D. (2000). The construct of resilience: Implications for interventions and social policies. Development and Psychopathology, 12, 857-885.

Masten, A. S., Herbers, J. E., Cutuli, J. J., & Lafavor, T. L. (2008). Promoting competence and resilience in school context. Professional School Counseling, 12(2), 76-84.

Nash, J. C. (2008). Re-thinking intersectionality. Feminist Review, 89, 1-15.

Perreira, K. M., Chapman, M. V., & Stein, G. L. (2006). Becoming an American parent: Overcoming challenges and finding strength in a new immigrant Latino community. Journal of Family Issues, 27, 1383-1414.

Rahman, M. (2010). Queer as intersectionality: Theorizing gay Muslim identities. Sociology, 44, 944-961.

Richardson, G. E. (2002). The metatheory of resilience and resiliency. Journal of Clinical Psychology, 58(3), 307-321.

Sandberg, J., & Alvesson, M. (2010). Ways of constructing research questions: Gap-Spotting or problematization? Organization, 18(1), 23-44.
Suh, S., & Suh, J. (2007). Risk factors and levels of risk for high school dropouts. Professional School Counseling, 10(3), 297-306.

Tornquist, E. (2009). Introduction to scholarly writing. In J. M. Phillips & C. R. King (eds.), Advancing Oncology Nursing Science, (p. 437-448). Oncology Nursing Society.

Valentine, G. (2007). Theorizing and researching intersectionality: A challenge for feminist geography. The Professional Geographer, 59(1), 10-21.

Zimmerman, M. A., & Arunkumar, R. (1994). Resiliency research: Implications for schools and policy. Social Policy Report, 8(4), 1-19.
**Additional materials will be distributed in class.
VIII. Assignments and Grades

Participation (25% of final grade)—students are expected to actively engage in class activities and discussions. This includes, but is not limited to, contributing to class discussions and reviewing work of peers. Part of participation will involve bringing in a “case study” that can be used to connect the theoretical frameworks to the practice of educational administration. Students will discuss these case studies in small groups.
Final Paper (75% of final grade)—students will apply one of the theoretical lenses to an issue of importance to him or her. The chosen topic must be related to “cultural diversity and educational administration” broadly speaking. The paper will involve an introduction, review of literature on the topic, discussion of theoretical framework, presentation of data and analysis sections.
Notice to Students of a University Policy Adopted in May 2003:  Copies of student work may be retained to assess how the learning objectives of this course are being met.  

Students are expected to observe the highest standards of scholarship in preparing assignments for class. Assignments with excessive errors in spelling, grammar or organization may not be accepted or, at the discretion of the instructor, may be returned to the student for revision and resubmitted for reduced credit. In order to provide timely feedback, written assignments must be submitted on Sakai. All assignments must be submitted using APA formatting. Late assignments will receive a lower grade.

I use the grade scale provided by the University of the Pacific Graduate School:

	A
	Exemplary - Exemplary achievement of course objectives clearly and significantly above the requirements.

	B
	Satisfactory - Satisfactory achievement of the course objectives. Adequate performance on stated requirements. 

	C
	Marginal - minimal achievement of course objectives. 

	D
	Unsatisfactory

	F
	Failing


IX. Grade Dissemination

Sakai will be the primary method of disseminating comments on assignments and receiving feedback on work. 

X. Sakai 

Unless otherwise specified, all assignments should be turned in using Sakai: http://pacific.rsmart.com
XI. Course Policies: Grades

Late Work Policy: Students are expected to complete work within the timeframe outlined in this syllabus. Assignments turned in late will receive a ½ grade deduction for each day the assignment is late.
Extra Credit Policy: Extra credit will not be offered.

Grades of "Incomplete": The current university policy concerning incomplete grades will be followed in this course. Incomplete grades are given only in situations where unexpected emergencies prevent a student from completing the course and the remaining work can be completed the next semester. Your instructor is the final authority on whether you qualify for an incomplete. Incomplete work must be finished by the end of the subsequent semester or the “I” will automatically be recorded as an “F” on your transcript.

Group Work Policy: This course requires collaboration and respect. As a peer reviewer, students are expected to give detailed, constructive feedback in a timely and professional manner.
XII. Course Policies: Technology and Media

Email: Students are encouraged to email the instructor if questions arise. The instructor will attempt to respond to emails within 48 hours. 

Laptop Usage: Students may use laptops during class periods to record notes or work on group projects (when appropriate). However, students should not use laptops during class time to check email, work on other assignments, or any other activity that does not directly relate to the class discussion. If this policy is abused, the student may lose the privilege of using a laptop and his or her participation grade may be lowered.

XIII. Course Policies: Student Expectations

Disability Access and Non-Discrimination Statement: provides readily available information for students with disabilities, and how to get accommodations for the course. The University of the Pacific is committed to the goal of providing qualified students an equal opportunity to attain college education regardless of disability. To reach that goal, Pacific will make efforts towards meeting reasonable requests for services and accommodations to students with disabilities. To that end, please notify me about any special needs you may require during the first weeks of the semester. Students requesting accommodations due to a disability should provide me with an accommodations request letter from the Office of Services for Students with Disabilities, Bannister Hall, Room 101, (209) 946-2879, email: ssd@uop.edu, website: http://www.uop.edu/education/ssd 

Accommodations for students with disabilities: In compliance with the University policy and equal access laws, I am available to discuss appropriate academic accommodations that may be required for student with disabilities. Requests for academic accommodations are to be made during the first three weeks of the semester, except for unusual circumstances, so arrangements can be made. Students are encouraged to register with Student Disability Services to verify their eligibility for appropriate accommodations. 
Students with Learning Disabilities: If you are registered with the Educational Resource Center as having a learning disability, you may decide to take advantage of accommodations the University can provide. To preserve student confidentiality, please discuss such accommodations with the instructor. The Policy Manual can be found at: 
http://web.pacific.edu/Documents/school-education/acrobat/PolicyManualforStudentswithDisabilities.pdf
“The University of the Pacific is committed to providing access for qualified students, faculty, staff, and visitors to University programs. This non-discrimination policy applies to all qualified applicants or students who seek to or do participate in employment, in access to facilities, student programs, activities and services.” The Educational Resource Center offers a variety of services for Pacific students with disabilities. These services may include, but are not limited to, extended time for completing exams, alternative testing procedures, note takers, and transportation to and from classes.

Attendance Policy: Students are expected to attend every class period and arrive on time. Students should contact the instructor in the event that he or she must miss class. Missing class will negatively impact the student’s class participation grade. Missing two or more classes may result in an “incomplete” for the final grade. The student would then be expected to complete supplemental work to make up for missed class time.

Professionalism Policy: Per university policy and classroom etiquette; mobile phones, iPods, and other electronic devices must be silenced during all classroom and lab lectures. Those not heeding this rule will be asked to leave the classroom/lab immediately so as to not disrupt the learning environment. Please arrive on time for all class meetings. Habitually arriving late to class will result in a reduction in the participation grade.

Academic Conduct Policy: Established in 1958, the Honor Code is intended to maintain and preserve the high standards of personal character and integrity vital in academic pursuits. The success of the Honor Code is made possible only with the acceptance and cooperation of every student. Each student is expected to maintain the principles of the Code. A violation of the Honor Code may occur in one of the following areas: 
· Giving or receiving information from another student during an examination; 

· Using unauthorized sources for answers during an examination; 

· Illegally obtained test questions before the test; 

· Any and all forms of plagiarism; and,
· The destruction and/or confiscation of school and/or personal property. 

A violation is reported either to the professor involved, who will report it to the Dean of Students, or to the Dean of Students. Circumstances warranting, alleged violations are referred by the Dean of Students to the Joint University Judiciary for appropriate action. If you are uncertain about plagiarism, please contact your instructor or review Tiger Lore, Section 1.1-1.3. 

 

University Writing Center: The University Writing Center is a free resource for student, where a trained writing consultant will work individually with you on anything you are writing (in or out of class), at any point in the writing process from brainstorming to editing.

XIV. Schedule
**
	Date
	Finish This Before Class
	Topics to be Discussed in Class

	 1/11
	No assigned readings
	Introduction to the Course
  

	 1/18
	  Readings:
  Introduction to the special issue on resilience, Johnson & Wiechelt
  Metatheory of Resilience and Resiliency, Richardson
  Childhood resilience, Howard, Dryden & Johnson


	Resiliency Theory:
History and Foundations

Case Study #1

Instructor Provided

	 1/25
	  Readings:
  Promoting competence and resilience in school context, Masten & Herbers

  The construct of resilience, Luthar & Cicchetti

  Resiliency research, Zimmerman & Arunkumar
 
	Resiliency Theory:
Educational Connections
Case Study #1
Student Provided

	 2/1
	  Readings:
  Playing the game and paying the price, Gayles 

  Risk factors and levels of risk for high school dropouts, Suh & Suh

  Becoming an American Parent, Perreira, Chapman & Stein
 
	Resiliency Theory:
Diverse Student Groups
Case Study #1
Student Provided

	 2/8
	  
	Independent Study (No Class)
 

	 2/15
	  Readings: 
  Mapping margins, Crenshaw

  The time- and context-contingent nature of intersectionality, Hulko

  When multiplication doesn’t equal quick addition, Hancock

 
	Intersectionality:
History and Foundations
Case Study #2
Instructor Provided

	 2/22
	  Readings: 
  Women without class, Bettie

  Practicing intersectionality in sociological research, Choo & Ferree

  Intersectionality as buzzword, Davis

 
	Intersectionality:
Educational Connections
Case Study #2
Student Provided

	 2/29 
	  Readings:
  Re-thinking intersectionality, Nash

  The need for equality in education, Cassidy & Jackson

  Theorizing and researching intersectionality, Valentine

 
	Intersectionality:
Diverse Student Groups
Case Study #2
Student Provided
  Due:

1) Create final paper groups

2) Identify theory for paper
3) Draft of interview protocol

	 3/7
	   
	Spring Break (No Class)


	 3/14
	  Readings:
  Blocking Intersections, Hallett

  Living Doubled-Up, Hallett
	Connecting Theory
to a Topic of Interest



	 3/21
	  Readings:
  Introduction to scholarly writing, Tornquist

  Two readings related to final paper 

(Groups will need at least one shared reading on the theory and group
 members will bring a reading related to their topics.)

	Connecting Theory
Due: (bring copies of each)

1) Purpose statement 

  2) One paragraph summary.

	 3/28
	  Readings:
  Ways of constructing research questions, Sandberg & Alvesson

  Two readings related to final paper
(Groups will need at least one shared reading on the theory and group members will bring a reading related to their topics.)
  
	Connecting Theory
Due: (bring 2 copies to class)

1) Outline of final paper

2) Reference list

3) Summary of data

	 4/4
	  Readings
Writing versus revising:  http://www.gsas.columbia.edu/pages/cstudents/dean/break-writing/break-15.html (Read at least one additional posting on the above website)
Two readings related to final paper

(Groups will need at least one shared reading on the theory and group members will bring a reading related to their topics.)
	Connecting Theory
Due: (bring 2 copies to class)

1) Introduction for paper

2) Plan for completing paper

3) Revision of above items



	 4/11
	
	Independent Study (No Class)
AERA Conference


	 4/18 
	
	Peer Review and Presentations
Due: (bring 2 copies to class)

1) Complete draft of paper

2) Peer reviews 



	 4/25
 
	  
	No class
: 

Submit manuscripts by noon




 **Note: The schedule is subject to revision**
Final Paper Guidelines

Cultural Diversity and Educational Administration

EADM 367

The final paper will provide students an opportunity to apply one of the theoretical frameworks to interview data related to a topic of interest. Guidelines listed below should not be considered prescriptive. The structure of the paper will be influenced by the topic, theory and writer. Further guidance will be provided in class.
Basic Structural Elements


Introduction—

· Draw the reader into the manuscript

· Problematize the topic of interest 

· Frame how this relates to “cultural diversity and education administration”

· Clear purpose statement

· Provide a roadmap for the manuscript

Literature Review—

· Provide a review of literature related to topic of interest

· Clearly define key terms (if needed)

· DO NOT simply summarize each article. The focus should be on the ideas, not the articles.

· Each paragraph and subsection should build an argument and relate to the overall purpose of the manuscript

Theoretical

 Framework—

· Provide a review of literature related to the theoretical framework

· Clearly explain the framework and basic tenets 

· Given the diversity of viewpoints within these theories, align with one (or more) of the perspectives and justify why this alignment makes sense given the topic of interest

· Include discussion of any research related to your topic of interest using this theory

Data Presentation

· Mini case student based upon interview related to their research interests.
Data Analysis and Discussion—

· Analyze the data and discuss how the case study informs the purpose and research question
· Discuss the implications and raise questions for further research.
Basic
 Requirements

12 to 15 pages


Minimum of 20 references


Cover and reference pages (not part of 12-15 page limit)


Format according the APA 6th Edition


“Writing” will also be graded

�Do I need a methodology week if I continue to use the interviews?


�Should the second article actually be theory based (but related to topic)


�I think class should be held and do the presentations on this day.


�Be clear that it should be a theory presented in class.


�I think submitting a mid course paper that includes the lit review and theoretical framework might be appropriate so the students can get feedback on their writing … it could be short and about 25% of the grade?


�Double spaced





