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I. The Mission of the Gladys L. Benerd School of Education

The mission of the Gladys L. Benerd School of Education is to prepare thoughtful, reflective, caring and collaborative professionals for service to diverse populations. The School of Education directs its efforts toward researching the present and future needs of schools and the community, fostering intellectual and ethical growth, and developing compassion and collegiality through personalized learning experiences. Undergraduate, graduate and professional preparation programs are developed in accordance with state and national accreditation standards and guidelines to ensure that students who complete these programs will represent the best professional practice in their positions of future leadership in schools and the community. The conceptual framework undergirding the School of Education’s programs is:

BSE candidates and graduates are reflective practitioners…
	The cornerstone of the Benerd School of Education’s conceptual framework is the metaphor of the reflective practitioner. Reflective practice involves reflecting on and taking responsibility for one’s actions through continuous planning and re-planning of professional practice. Embedded throughout the School’s programs and courses are the concept, practice and metaphor of a reflective practitioner. 


…who are committed to six core values…

	· Scholarship

· Integrity and Ethical Conduct

· Diversity
	· Social and Community Responsibility

· Collegiality

· Teaching and Learning


...and who understand and practice 14 learner-centered principles of effective teaching and learning.

	Cognitive and Metacognitive Factors

· Nature of the Learning Process

· Goals of the Learning Process

· Construction of Knowledge

· Strategic Thinking

· Thinking about Thinking

· Context of Learning

Developmental and Social Factors

· Developmental Influences on Learning

· Social Influences on Learning
	Motivational and Affective Factors

· Motivational and Emotional Influences on Learning

· Intrinsic Motivation to Learn

· Effects of Motivation on Effort

Individual Differences

· Individual Differences in Learning

· Learning and Diversity

· Standards and Assessment


The faculty in the Gladys L. Benerd School of Education has long been committed to preparing “reflective practitioners.” They formally adopted the six “core values” in 2001 and the fourteen “learner-centered principles” in 2002. The learner-centered principles were developed by the American Psychological Association in the late 1990s, and they apply to all learners from children to teachers, administrators, parents and community members involved in educational activities. A full description of the six “core values” and the fourteen “learner-centered principles” can be found on the School’s website at http://www.pacific.edu/education. Taken together, the reflective practitioner model, the six core values, and the fourteen learner-centered principles define the conceptual framework undergirding School of Education programs.
II. University Course Catalog Description

In this course, students will work collaboratively in learning communities to identify and explore general and specific educational, social and political issues that are affecting learners/learning outcomes for key educational constituencies. Each student will identify a preliminary issues, problems and concerns for investigation/research and engage in early exploration of foundational issues, key theories, and seminal and emerging research on these topics.
III. Course Overview 

The course provides an introduction and overview of the doctoral research process. The readings, activities and writings are designed to guide students through the process of developing an intellectual identity.
IV. Course Objectives/Learning Outcomes

The overarching goal of this course is to orient students to the doctoral studies program and provide an introduction to the research process. The following objectives frame the course:
· Introducing students to research and the research process in the field of education

· Identifying an individual intellectual identities
· Developing doctoral level writing skills and abilities

· Critically considering ethics in the research process

· Creating a roadmap to navigate the doctoral program
V. Course Prerequisites

Students need a basic understanding of the educational process and social context in the United States. Also, basic graduate level writing and analysis skills are necessary to engage in the course content. Finally, students should have an emerging understanding of their research interests.
VI. Course Credits

3 credits – graduate level
VII. Required Texts and Learning Materials

Sakai Readings:


Avison, D., Lau, F., Myers, M., & Nielsen, P. A. (1999). Action research. Communication of the ACM, 42(1), 94-97.
Blee, K. M. (1998). White-knuckle research: Emotional dynamics in fieldwork with racist activists. Qualitative Sociology, 21(4), 381-399.
Ceglowski, D., Bacigalupa, C., & Peck, E. (2011). Aced out: Censorship of qualitative research in the age of “scientifically based research”. Qualitative Inquiry, 17(8), 679-686.
Conrad, C., & Dunek, L. A. (2009). Cultivating idea-centric writing in our teaching of writing: Placing the pursuit and expression. Presented at the annual meeting of the Association of the Study of Higher Education, Vancouver, CA. 
Diversi, M. & Finley, S. (2010). Poverty pimps in the academy: A dialogue about subjectivity, reflexivity, and power in decolonizing production of knowledge. Cultural Studies – Critical Methodologies, 10(1), 14-17.
Emerson, R. M., & Pollner, M. (1988). On the uses of members’ responses to researchers’ accounts. Human Organizations, 47(3), 189-198.
Hallett, R. E. (2012). Interrupting life history. Unpublished manuscript.  

Hostetler, K. (2005). What is “good” education research? Educational Researcher, 34, 16-21. 
Kennedy, M. M. (2007). Defining a literature. Educational Researcher, 36(3), 139-147.

Lamont, A. (1994). “Shitty first drafts” in Bird by bird: Some instructions on writing and life. Anchor Books, New York.     
Lietz, C. A., Langer, C. L., & Furman, R. (2006). Establishing trustworthiness in qualitative research in social work: Implications from a study regarding spirituality. Qualitative Social Work, 5(4), 441-458. 
McCorkel, J. A., & Myers, K. (2003). What difference does difference make? Position and privilege in the field. Qualitative Sociology, 26(2), 199-231.
Miller, P. M. (2011). A critical analysis of the research on student homelessness. Review of Educational Research, 81(3), 308-337.

Moss, P. A. (2005). Toward “epistemic reflexivity” in educational research: A response to scientific research in education. Teachers College Record, 107(1), 19-29.
Pritchard, I. A. (2002). Travelers and trolls: Practitioner and institutional review boards. Educational Researcher, 31(3), 3-13.
Rose, M., & McClafferty, K. A. (2001). A call for teaching writing in graduate education. Educational Researcher, 30, 27-33.  
Scheper-Hughes, N. (2004). Parts unknown: Undercover ethnography of organs-trafficking underworld. Ethnography, 5, 29-73.
Tierney, W. G., & Hallett, R. E. (2010). In treatment: Writing beneath the surface. Qualitative Inquiry, 16(8), 674-684.
Tierney, W. G., & Hallett, R. E. (2010). Writing on the margins from the center: Homeless youth and cultural politics. Cultural Studies (( Critical Methodologies, 10(1), 19-27.
Turner, S., & Coen, S. E. (2008). Member checking in human geography: Interpreting divergent understandings of performativity in a student space. Area, 40(2), 184-193. 
Weiss, C. H. (1982). Policy research in the context of diffuse decision making. The Journal of Higher Education, 53(6), 619-639.
Wolcott, H. F. (1983). Adequate schools and inadequate education: The life history of a sneaky kid. Anthropology & Education Quarterly, 14(1), 3-32.
 


Wolcott, H. F. (2009). Overdetermined behavior, unforeseen consequences. Qualitative Inquiry.
**Additional materials will be distributed in class.
VIII. Assignments and Grades

Participation



20% of Final Grade
Research Portfolio 


80% of Final Grade
Notice to Students of a University Policy Adopted in May 2003:  Copies of student work may be retained to assess how the learning objectives of this course are being met.  

Students are expected to observe the highest standards of scholarship in preparing assignments for class. Assignments with excessive errors in spelling, grammar or organization may not be accepted or, at the discretion of the instructor, may be returned to the student for revision and resubmitted for reduced credit. In order to provide timely feedback, written assignments must be submitted on Sakai. All assignments must be submitted using APA formatting. Late assignments will receive a lower grade.

I use the grade scale provided by the University of the Pacific Graduate School:

	A
	Exemplary - Exemplary achievement of course objectives clearly and significantly above the requirements.

	B
	Satisfactory - Satisfactory achievement of the course objectives. Adequate performance on stated requirements. 

	C
	Marginal - minimal achievement of course objectives. 

	D
	Unsatisfactory

	F
	Failing


IX. Grade Dissemination

Comments on the final project will be sent via email.
X. Sakai 

Unless otherwise specified, all assignments should be turned in using Sakai: http://pacific.rsmart.com
XI. Course Policies: Grades

Late Work Policy: Students are expected to complete work within the timeframe outlined in this syllabus. Assignments turned in late will receive a ½ grade deduction for each day the assignment is late.
Extra Credit Policy: Extra credit will not be offered.

Grades of "Incomplete": The current university policy concerning incomplete grades will be followed in this course. Incomplete grades are given only in situations where unexpected emergencies prevent a student from completing the course and the remaining work can be completed the next semester. Your instructor is the final authority on whether you qualify for an incomplete. Incomplete work must be finished by the end of the subsequent semester or the “I” will automatically be recorded as an “F” on your transcript.

Group Work Policy: This course requires collaboration and respect. The culminating activity is a portfolio that will be reviewed by the instructor and peers. As a peer reviewer, students are expected to give detailed, constructive feedback in a timely and professional manner.
XII. Course Policies: Technology and Media

Email: Students are encouraged to email the instructor with questions.
Laptop Usage: Students may use laptops during class periods to record notes or work on group projects (when appropriate). However, students should not use laptops during class time to check email, work on other assignments, or any other activity that does not directly relate to the class discussion. If this policy is abused, the student may lose the privilege of using a laptop and his or her participation grade may be lowered.

XIII. Course Policies: Student Expectations

Disability Access and Non-Discrimination Statement: provides readily available information for students with disabilities, and how to get accommodations for the course. The University of the Pacific is committed to the goal of providing qualified students an equal opportunity to attain college education regardless of disability. To reach that goal, Pacific will make efforts towards meeting reasonable requests for services and accommodations to students with disabilities. To that end, please notify me about any special needs you may require during the first weeks of the semester. Students requesting accommodations due to a disability should provide me with an accommodations request letter from the Office of Services for Students with Disabilities, Bannister Hall, Room 101, (209) 946-2879, email: ssd@uop.edu, website: http://www.uop.edu/education/ssd 

Accommodations for students with disabilities: In compliance with the University policy and equal access laws, I am available to discuss appropriate academic accommodations that may be required for student with disabilities. Requests for academic accommodations are to be made during the first three weeks of the semester, except for unusual circumstances, so arrangements can be made. Students are encouraged to register with Student Disability Services to verify their eligibility for appropriate accommodations. 
Students with Learning Disabilities: If you are registered with the Educational Resource Center as having a learning disability, you may decide to take advantage of accommodations the University can provide. To preserve student confidentiality, please discuss such accommodations with the instructor. The Policy Manual can be found at: 
http://web.pacific.edu/Documents/school-education/acrobat/PolicyManualforStudentswithDisabilities.pdf
“The University of the Pacific is committed to providing access for qualified students, faculty, staff, and visitors to University programs. This non-discrimination policy applies to all qualified applicants or students who seek to or do participate in employment, in access to facilities, student programs, activities and services.” The Educational Resource Center offers a variety of services for Pacific students with disabilities. These services may include, but are not limited to, extended time for completing exams, alternative testing procedures, note takers, and transportation to and from classes.

Attendance Policy: Students are expected to attend every class period and arrive on time. Students should contact the instructor in the event that he or she must miss class. Missing class will negatively impact the student’s class participation grade. Missing two or more classes may result in an “incomplete” for the final grade. The student would then be expected to complete supplemental work to make up for missed class time.

Professionalism Policy: Per university policy and classroom etiquette; mobile phones, iPods, and other electronic devices must be silenced during all classroom and lab lectures. Those not heeding this rule will be asked to leave the classroom/lab immediately so as to not disrupt the learning environment. Please arrive on time for all class meetings. Habitually arriving late to class will result in a reduction in the participation grade.

Academic Conduct Policy: Established in 1958, the Honor Code is intended to maintain and preserve the high standards of personal character and integrity vital in academic pursuits. The success of the Honor Code is made possible only with the acceptance and cooperation of every student. Each student is expected to maintain the principles of the Code. A violation of the Honor Code may occur in one of the following areas: 
· Giving or receiving information from another student during an examination; 

· Using unauthorized sources for answers during an examination; 

· Illegally obtained test questions before the test; 

· Any and all forms of plagiarism; and,
· The destruction and/or confiscation of school and/or personal property. 

A violation is reported either to the professor involved, who will report it to the Dean of Students, or to the Dean of Students. Circumstances warranting, alleged violations are referred by the Dean of Students to the Joint University Judiciary for appropriate action. If you are uncertain about plagiarism, please contact your instructor or review Tiger Lore, Section 1.1-1.3. 

 

University Writing Center: The University Writing Center is a free resource for students, where a trained writing consultant will work individually with you on anything you are writing (in or out of class), at any point in the writing process from brainstorming to editing.

XIV. Schedule**

	Date
	Finish This Before Class

	Topics to be Discussed in Class

	 8/29
	  Become familiar with doctoral student handbook
	  Introduction to the Course
  

	 9/5
	  Wolcott, Sneaky Kid
  Hostetler, What is “good” education research? 
  Ceglowski, Bacigalupa & Peck, Aced out 
  Lamont, Shitty first drafts  

	  What is Good Research? 
  Due: set up website with blog

	 9/12
	  Scheper-Hughes, Parts unknown 
  Wolcott, Overdetermined behavior (Handout)
  Hallett, Interrupting life history 

	  Ethics and Morality
  

	 9/19
	  Tierney & Hallett, Writing on the margins
  Rose & McClafferty, A call for teaching writing
  IRB training process: http://phrp.nihtraining.com/users/login.php
  Outsourcing Tuskegee (optional reading)

	  Ethics and IRB
  

	 9/26

	  Read bios of all BSE faculty
  Craddock et al., The Imposter Phenomenon

  Tierney & Hallett, In treatment

	  Developing Intellectual Identity
  Due: Draft of good research
  Submit: 9/30 by midnight

	 10/3
 
	  Armstrong, Rites of passage
  Bring in two readings related to topic

	   Identifying a Gap in Research
 

	10/10
	  Avison et al., Action research
  Pritchard, Travelers and trolls
  Weiss, Policy research

	  Different Types of Research
  Due: Draft of intellectual identity
  Submit: 10/14 by midnight

	10/17 
	
	  Social Event with Dean Beck




	10/24
 
	  Bring in two readings related to topic
  Kennedy, Defining a literature
  Miller, Critical Analysis of Research on Student Homelessness

	  Literature Review


	10/31
 
	  Bring in two articles related to theory 

  Conrad & Dunek, Writing


	  Identifying a Theoretical Framework
  Due: Draft of theoretical framework

  Submit: 11/04 by midnight

	 11/7
 
	  Moss, Toward “epistemic reflexivity”

  Diversi & Finley, Poverty pimp

  McCorkel & Myers, What difference does difference make
  Blee, White-knuckle research


	  Biases, Assumptions and Reflexivity
  Due: Draft of bias statement

  Submit: 11/11 by midnight 

	11/14

 
	  Emerson & Pollner, Uses of Members’ Responses

  Lietz et al., Establishing Trustworthiness

  Turner & Coen, Member Checking in Geography
  Work on research statement, course plan and vita
  Course plan
  Sample vita

	  Issues of Power and Validity
  ASHE Conference

	11/21
 
	  Work on research portfolio
	  Thanksgiving Break  (No Class)


	11/28
 
	  Articles related to your research

	  Research Interest
  Due: Draft of research interests
  Submit: 12/2 by midnight  

	 12/5
 
	  Portfolio peer review (Bring laptops if possible)

  Reviewer Guidelines:


	Reflections and Presentations
  Due: Draft of portfolio

           Peer review forms

           Course evaluations

	
 
	  
	Portfolios (No Class)
  Due: Submit 12/9 by midnight 


 **Note: The schedule is subject to revision**
Research Portfolio
The Research Portfolio will be turned in the final class period. Students should take a professional approach to this assignment. The digital portfolio represents a culmination of all the themes presented in class as well as creating a roadmap through your doctoral program. Each student will design a digital portfolio using a personal website (I recommend weebly.com and students may need to upgrade the account to include all of the necessary elements of the portfolio. Also, students may password protect the website if they submit the password to me. The websites will be shared will all faculty in the Benerd School of Education). Preliminary drafts of many sections will be submitted via Sakai. The final submission should reflected professionalism and attention to detail.
Required Sections:

I. Introduction (1-2 pages)—reflect on your experience in the course and the transition to doctoral studies. Also provide an overall summary of what your website contains.

II. Intellectual Identity (1 page)—explain and discuss your intellectual identity.

III. Research Interests (8-10 pages)—review a minimum of 10 research articles in an area of interest related to your intellectual identity. At the conclusion, you will identify 2-3 related research questions that you plan to pursue and discuss why these questions are significant.

IV. Theoretical Framework (3-5 pages)—discuss one or two theoretical frameworks that frame your research interests. Explain how the framework relates to your research.
V. Biases, Assumptions and Ethics (2-3 pages)—in addition to the IRB certificate, reflect on your own biases, assumptions, and ethical concerns related to your research interests.
VI. Resume or Vita
VII. Course Plan—identify the courses to take over the next few years. Students are encouraged to meet with advisors to develop a clear path through coursework. (The plan submitted may not have the specific elective courses.) 
VIII. Reflective Blog—include your reflective blog written throughout the course (students will begin entries in class, but should continue outside of class. Each weekly entry should be a minimum of one page). In addition to peer review, identify at least one person in your life to comment a minimum of two times on your blog. As a final entry, reflect on individual strengths and weaknesses. Explain how you plan to address these concerns. Also, review entries written throughout the semester. Discuss how your views have changed and/or remained the same.
IX. Defining “Good Research” (1 page)—develop a working definition of “good research” and provide a justification for your definition.

X. Peer Review (1-2 pages)—each student will be randomly assigned two colleagues who will review a draft of the portfolio. The evaluation forms should be included in this section. Discuss the process of peer review and how feedback from peers and the instructor was incorporated (or why you chose not to integrate the feedback.)
